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INDIVIDUALIZED APPROACH TO TEACHING A FOREIGN LANGUAGE:
A GATE WAY TO KEEPING STUDENTS INVOLVED

Shabdiz O.!

PhD, Theory of foreign philology Department

KazUIRandWL, Almaty, Kazakhstan
E-mail: o.shabdiz@mail.ru

Abstract. The article out lines different aspects in individual approach to teaching a foreign
language, since it is vital to focus on the learners as individuals. There are several reasons why it is
beneficial to encourage language learners to read extensively.
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Studies show that when students read
extensively, they not only improve their
reading fluency, but also build new vocabulary
knowledge and expand their understanding of
words they knew before. The most obvious
thing is that to change one’s view of learning
requires a flexibility that not everyone has.
Individualized instruction must not become
solitary learning. The importance of human
interaction and the sense of security derived
from groups should stimulate to develop
humane, personalized language lessons.

Later the author would come upon a
conclusion that individualized approach in
teaching a foreign language may not always be
a proper method specially with a huge
audience yet it could be one of the best variable
within modern EFL classrooms with limited
number of learners.

Teaching methodology is currently
passing through student - centric stage which
IS characterized by great interest in the process
of learning and the roles that the teacher and
the learner play in this process. Individual
learning is an important problem arisen in the
light of credit system which has been
implemented in higher education system in
Kazakhstan. The aim of this article to clear out
different aspects in individual approach in
teaching a foreign language, since it is vital to
focus on the learners as individuals.

Development of different approaches
since 1970 recognizes the inherent complexity
of learning and makes us draw to conclusion
that there is no “right” method. It is well known

that all students do not learn in the same way.
Some prefer oral explanations, while others
choose written ones. Certain students enjoy
finding out information for themselves; other
students prefer being “spoon-fed”. While some
students work best with their peers, their
classmates might benefit more from the
personal attention of their teacher. In many
instances the successful experiments with
individualized learning have been with small
groups of highly motivated learners [3].

The cause of disappointment is the
realization that there is no such thing as a
method labeled *“individualization” that
teachers can apply easily in their own foreign
language class [8]. But even if teachers are
working in a situation where the
implementation of individual learning seems
impossible they shouldn’t reject the whole area
out of hand and feel there is nothing for them.

Individualization  involves changed
attitudes and organization. Teacher is seen as a
helper and a facilitator of learning rather than
the installer of knowledge [2]. Teacher is no
longer teaching the book but helping the
learner to learn. The teaching of content is the
teaching of static knowledge. If we are to be
true facilitators, then we must help the learner
to acquire learning skillsby involving them in
teaching process [10].

The most obvious thing is that to change
one’s view of learning requires a flexibility
that not everyone has. Individualized
instruction must not become solitary learning.
The importance of human interaction and the



sense of security derived from groups, should
stimulate to develop humane, personalized
language lessons [5]. It means that the certain
effect has been made to meet the needs and
preferences of an individual learner. It is
assumed that the student has been given some
responsibility for his own learning by creating
a virtual world, and it doesn’t matter whether
the learning is done alone or in a group, with
or without a teacher.

Terminology and definitions in the area
of individualized learning are confusing,
because they may cover such topics as
individualized instruction, self — access
facilities, self — directed learning, autonomy,
one-to-one teaching, home study. All of them
focus on the learner as an individual.

Individualised learning and
individualized instruction are based as general
terms to describe the provision of facilities
which meet the individual needs of the learner
[2]. Itisn’t implied in these definitions whether
the learner is alone or necessarily directing
individual learning.

Self- access facility can help to meet
learners’ needs. In self -access centres there are
learning materials which the students can
choose for themselves. The learner can work
on them and correct or access the performance
with little or no aid from the teacher.

According to Biggs, J.B. and Moore, P.J
these materials must be accessible in several
ways:

a) The student must be able to
recognize the types of work he/she should do
from the catalogue or advice cards made
during the lesson;

b) The materials must be
accessible in the sense that he/she can easily
find them on the shelf;

c) The materials must be accessible in
the sense that learner can revise the task at
anytime in order to gain perfectionism.

Self- directed learning — the term focuses
our attention on the responsibility for learning
rather than upon the provision of materials. In
true self - directed learning the student is
expected to pick his/her own path through the
learning materials. Learner must make his/her
own decisions on how the materials should be
learnt. The ultimate goal of self- directed

learning is autonomy, where the student has
complete control of the learning process.

Autonomous learning is by its nature
very self — directed, yet the student, usually,
has a tutor or advisor among the resources. The
autonomous learner, either alone, or in a group
decides what it is needed to be learnt in the
light of why it is needed to learnt, and then
decides how the problem must be tackled
[9]. The learner may even use own “learning
materials” to work upon in the form of
authentic materials and texts and even some
course- books in hand. In the process the
learner takes the responsibility for self -
learning leading to self-confidence and self-
assurance.

In one-to-one teaching the student can
also find himself as the only learner, but he has
a teacher or teachers of his own. Obviously
every effort can be made to meet the learner’s
needs in this situation and a wide number of
options are available.

The home - learner is very far from
being autonomous although the learner has
decided to teach himself/ herself at home.
He/she can study as much or as little as he/she
wishes and apply any learning techniques
he/she cares to use, but what is to be learnt and
how it is to be learnt is largely predetermined
by the book or the course been chosen. The
home learner has no teacher and therefore the
course (book, tape, TV course) is intended to
give the maximum support.

Thus we can define individualizationin
language learning as a situation where learners
are given a measure of freedom how and what
they learn at any particular time (implying less
direct teacher supervision and more learner
autonomy and responsibility for learning) and
there is some attempt to adapt or select tasks
and materials to suit the individualThe
opposite is “lockstop” learning, where
everyone in the class is expected to do the same
thing in the same way [10].

All types of individual instruction have
developing character and may be widely
applied in  English language theory,
methodology and practice teaching (Bamford,
J. and R.R. Day). For example, extensive
reading is followed by autonomy of readers in
which English language learners read large
quantities of easy material in English. They



read for information and enjoyment with a
primary goal of achieving a general overall
understanding of the reading material.
Students select their own reading material and
are encouraged to stop reading if the material
IS not interesting.

There are several reasons why it is
beneficial to encourage language learners to
read extensively. Studies show that when
students read extensively, they not only
improve their reading fluency, but also build
new vocabulary knowledge and expand their
understanding of words they knew before [1].
Additionally, extensive reading can help
students write better, as well as improve their
listening and speaking skills. And perhaps the
best result is that students develop positive
attitudes toward reading in English and
increased motivation to study it. Teachers have
an important role to play in helping their
students get the most out of extensive reading.
Teachers need to introduce their students to
extensive reading, help them to select reading
materials and provide essential guidance as
they read extensively.

Individualized learning does not
necessarily imply a programme based entirely
on self-instruction, nor the existence of self-
access centres (which are expensive to equip
and maintain and therefore not available to
most language learners). It does simply imply
a serious attempt to provide for differing
learner needs within a class and to place a
higher proportion of responsibility for learning
on the shoulders of learners themselves [2].
For teachers, perhaps, it is more useful to
devote their thoughts to how we can achieve at
least some degree of this kind of
individualization ~within a conventional
classroom than to give up the attempt because
we do not have time or resources to organize
full — access facilities.

There are some  recommended
techniques for helping pupils to become self-
directed in their language learning. A self —
directed learner as it was mentioned before is
one who retains the responsibility for his/her
own learning, and becoming self —directed
means learning to accept the responsibility.
Being responsible for your own learning is
more an attitude of mind than behaving in a
particular way or having a particular set of

skills [8]. Learners can be responsible for their
own learning — and consequently self —
directed — in a conventional classroom as well
as when they are working individually.
According to Entwistle, N. and Ramsden, P.
this responsibility is exercised in four areas:

a) The self —directed learner retains
responsibility for the aims and objectives of
the course. This may simply mean that he/she
is aware of them and accepts them.

b) He/she monitors the development of
the course and its continuing relevance to
his/her own objectives. This means that the
learner has to be aware of what his/her
objectives are, and be able to relate the course
to them.

c) The self-directed learner assesses
himself/herself. That is he/she is aware of how
well learning tasks are achieved, and has a
reasonable idea of his/her level of proficiency.

d) The self — directed learner takes an
active role in learning. Thus he/she seeks out
every opportunity to understand, practice and
learn, offered by the materials he/she is using
for the required lessons being taken. He/she
will seek explanations from the teacher, ask for
repetitions of model utterances, seek frequent
opportunities to try out new materials and so
on.

How can we train learners in self —
direction? | believe that this can be done using
techniques which are already commonplace in
many classrooms. The techniques I propose are
more familiar as language learning techniques,
but here they have the dual function of
promoting language learning and of training in
self — direction. The essential aspect of training
for self - direction is the teacher making it
explicit that this is what he/she is aiming at.

Self — monitoring: the learner keeps a
record of his/her progress. It may be a simple
checklist of the items covered. The form of the
record keeping is important and the teacher
needs to give some thought to the design and
how to introduce it to pupils. Here are some
important considerations — they must be
simple, sometimes detailed. For instance, the
teacher may control by asking learners to
complete a record under certain headings.

Self — correction: is the process in which
the learner corrects his/her own written
exercises. To do this the learner must be



provided with proper explanations or
sometimes answers, and the freedom to consult
the answers when he considers it appropriate.
In this way teachers can demonstrate to
learners that exercise materials are aids to
learning rather than tests.

Variable pacing. This simply means
allowing learners to work at their own pace.
Variable pacing works best if the individuals
have access to a variety of different materials,
from which they can choose. To do this it is
necessary to share objectives with the learners,
so that they know what they should go on to
after they have finished what they are doing.

Group and pair work: Problem -
solving tasks and use of “content” or project
works: learners might be encouraged to get
together into self — help groups. This might be
groupings of students experiencing the same
problems, and the groups work together in an
attempt to solve them. There are four ways in
which ‘content’ is related to the growth of self
—direction in language learning:

- by using information (reference
sources such as newspapers on some
agreed topic), learners organize the
material into reports of an agreed format
— summary, tables, charts, bibliography.
The students use interviewing people,
tape-recording;

- by using authentic materials,

- by personalizing language
practice;

Designing own materials: a natural
extension of individualization, and an
important stage in training learners to be
independent, is to encourage them to design
their own exercise and practice material.

Use of ‘(student) pupil -teachers’:
learners can be encouraged to consult their
friends when working on written exercises,
themes of discussion; learners can also take
over the role of the teacher from time to time
in different types of activities. In group
activities learners can be elected as group
leaders; then their tasks may include such
responsibilities as organizing the activity,
monitoring and controlling the members of the
group.

Counseling: the teacher discusses
progress and problems with individuals and
groups, by discussion the teacher encourages

the learner to talk about his learning. It can be
done during group or individual activities.
During group activities the teacher can sit as a
non-participating member. As problems arise
the teacher can make himself available to help
the group discuss what the problem is and can
suggest possible solutions. It is more helpful to
suggest several alternatives, than to supply one
‘correct” answer; the intention is to leave the
group with the task of coming to an agreement
about the solution they prefer.

To recapitulate | would say that
individualized approach in teaching a foreign
language may not always be a proper method
specially with a huge audience yet it could be
one of the best variable within modern EFL
classrooms with limited number of learners.
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WHIUBUIYAJBHBIN IMOJXO0/I B OBYYEHUU NHOCTPAHHOMY SI3BIKY:
KJIIOY K MOTUBAIIMU CTYJAEHTOB

H1aoau3 O.

PhD, Kadenpa Teoprn HHOCTpaHHOU (HUITOIOTHH

KazYMOuMS umenu AObutaii xaHa

AbcTpakT. B cTarbe M3I0XKEeHbI pa3INuHble aCMEeKThl WHAMBUIYAIBHOTO MOAX0/a B 00yuYeHHH
MHOCTPAHHOMY SI3BIKY, TaK KaK OYEHb BXHO COCPEIOTOUMTHCSA HAa 00y4aeMBbIX KakK JIMYHOCTSIX.
CymiecTByeT HECKOJBKO IMPHYMH, MO KOTOPHIM TOJIE€3HO MOOIIPSTH YYAIMXCS, H3Y4arolIuX
MHOCTPAaHHBIC S3BIKHM, K YTEHHIO. VccrmemoBaHUsl TMOKA3bIBAlOT, YTO, KOT/A YYEHHUKH MHOTO
YHUTAIOT, OHU HE TOJBHKO YITYYIIAIOT HABBIKK YTEHUS, HO TaKKe 00OramaoT CIOBapHBIN 3amac u
ydarcs JIydile IOHHUMaTh ciaoBa. O4eBUAHO, YTO JUIT MU3MEHEHHs CBOETO B3IUIAAA Ha OOydeHHE
TpeOyeTcst THOKOCTh, KOTOPOH He KaxIblii 00nanaeT. MHIMBUAYaIbHBINA 1TOAX0] B 00yUYeHUH HE
JIOJDKEH BECTH K 000C00JIeHHOCTH. BakHOCTh B3aMMOJICHCTBUS C APYTMMH JIIOABMHU M YyBCTBO
0€30IIaCHOCTH, KOTOpBIE O00ECHEUMBAIOTCS TPYIIOBOM pabOTOH, JOIKHBI CTUMYIMPOBATH
pa3BUTHE TYMaHHBIX, IEPCOHATM3UPOBAHHBIX YPOKOB S3bIKA.

ABTOp NPUXOJIUT K BBIBOAY, YTO MHIUBUAYAIbHBIN MTOAX0 B 00y4YCHHUH HHOCTPAHHOMY SI3bIKY HE
BCET/1a MOKET OBITh €INHCTBEHHBIM METOJIOM, OCOOCHHO JUISI OTPOMHOI ayANTOPHH, HO OH MOXKET
OBITH OJTHUM U3 BaKHBIX (haKTOpOB Ipu pabote B coBpeMeHHBIX kiaccax EFL ¢ orpanndeHHbIM
YHCIIOM yYaluXcsl.

KiroueBble cji0Ba: MpernogaBaHue, yUaluicsi, HHOCTPaHEN, SI3bIK, TUYHOCTb

[IETEJI TUIIH OKBITY JAFBI )KEKE 9/IIC:
CTYIAEHTTEPII bIHTAJTAHABIPY IBIH KIJITI
[Ma6mu3 O.

PhD, leren d¢unomorus Teopusicel Kadeapacs

AoOpburaii xaH ateiHaarel KazXKxkxOTY, Anmarel, Kazakcran

Anparna. byn Makanmaga 1mieren TUNIH OKBITYIAarbl JKEKE OJICTIH OpTYpial acmekTiiepi
KapacThIpbUIaIbl, ce0e0l CTYACHTTEPre )KEKe TYJIFa PETIHIE epeKIlie Ha3ap ayaapy Kepek.

leten TiNIEpiH OKUTHIH CTYIEHTTEPHl OKYFa BIHTAJAHIBIPYIBIH Maijaibl eKeHiHe OipHere
cebenTepi Oap. 3eprreynep KOPCETKEHIEH, OTiM allymbliap Kol OKbIFaH Ke3[e oyap OKY
JaFIbUIAPBIH KETUIAIPIN KaHa KOWMAMIbl, COHBIMEH KaTap CO3JIiK KOPBIH aKCcapTajbl >KOHE
ce31epal JKaKChl TYCIHYre YHpeHemi. ON0eTTe, OKyFa JEreH OMICTI ©3repTy YIIiH OpKiMHIH
UKeMIUTIT KaxkeT eMec. [lleten TiiH OKBITYIAFBl JKEeKe OfIC OKIIayJIaHyFa Kol 6epMmeyi Kepek.



backa amammapMeH e3apa OpEKEeTTECYIiH MAaHBI3JABUIBIFBI JKOHE TOINTHIK JKYMBIC apKbUIBI
KaMTaMachl3 €TUITeH KayilCi3mik ce3iMi agaMrepmiiiik, TUIAIK cabakTapAblH JaMybIH
BIHTAJIAHBIPYHI THiC. KeliHipek aBTOp MIETEN TUTIH OKBITY/IA JKEeKE dJIIC YHEeMI AYPBIC dfic Oosa
aJIMai/Ibl JIereH KOPBITHIHIBIFA KeJei, ocipece YJIKEeH ayauTopus YIIiH, Oipak Oy mexTeyni
cryneHtTep canbl 0ap ka3ipri EFL cabGakrapbiaaa »KyMbIC iCTeT€HIe MaHBI3AbI (haKTOPJIApAbIH
6ipi 60IIYBI MYMKIH.

Tipek ce3aep: OKpITY, O17T1M aTylIbl, MIETENIK, T, )KEKE TYJIFa.



